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AI Aware Assessment Strategies
Generative AI (GenAI) is reshaping the way instructors teach and students learn. In many cases, the rise in GenAI has revealed vulnerabilities in our assessments that require careful reflection to ensure that you are redesigning your assessments in ways that are deliberate and purposeful and not simply trying to ‘beat’ GenAI. 
By the end of this asynchronous activity, you should be able to: 
· Define your values in assessment and what you are hoping to maintain
· Reflect on the real and perceived impact of GenAI in assessment
· Consider changes to an existing assignment in your course or program
Part 1: Pick an Assessment 
Before beginning this activity, pick an assessment that you would like to think through with regard to GenAI. This can be a cornerstone assessment in your discipline, or one that is unique to your courses. Based on this assignment, please complete the chart below.
	Name and briefly describe the assessment including its purposes and deliverables (e.g., develop a 1 to 2 page proposal for a solution to a design problem) 
	 
 
 
 

 

	What do you need evidence of from students by the time this assessment is submitted?
	



Part 2: Reflect on your Values in Assessment  
To start, it is important that you think about what your values are in assessment. Our values are our fundamental beliefs about what is important. Our values motivate action and impact who we are and how we exist in the world. In our assessments, our values determine what we are assessing, and what we want our students to know or be demonstrate in our courses. Examples might include (depending on your discipline) things like curiosity, teamwork, critical thinking, communication or employability. Based on your own values in your courses, please complete the table below.
	Values in my discipline
	

	Values in my course
	




We start with these considerations, with the goal of recognizing that, while GenAI is impacting how and what we assess, we want to make sure that our values stay at the forefront of our assessment practices and that we avoid, as much as possible, compromising these values to prevent GenAI misuse. Our values may also inform how we use GenAI or talk with our students about it (for example: preparation for workplace use vs. environmental degradation).
Part 3: GenAI Primer
We will now move to explore what GenAI is, and how it is impacting our assessment practices. GenAI is a subset of AI, which generates new material (text, images, video etc.). Users often interact with specific GenAI models through chatbots, such as ChatGPT, or Microsoft Copilot, which simulate human conversations. GenAI works by making predictions through simulating what it estimates as the best possible response, based on the question asked. Importantly, GenAI tools are limited to making predictions based on the data they have been trained on, which now includes most publicly available information on the internet, as well as specific proprietary data which each developer uses. 
All of this means that GenAI is good at doing a lot of things, such as automating mundane tasks, generating answers based on large amounts of data, simulating human conversation and rapidly replicating patterns (see for example this scientific report in Nature). Some of these may be beneficial to your students in supporting their learning. For example, students may use these tools to further develop their understanding of a subject, or may automate basic formatting tasks to spend more time engaged with the content. It may also help make content more accessible to students Such strategic use of tools may benefit student learning and prepare them for use of these tools outside of their courses.
GenAI also has limitations though. Due to GenAI’s predictive nature, it is not capable of true understanding of material, and may not be able to reason through complex topics. In this way, while GenAI can produce final drafts, showing process-oriented steps and consistency between ideas and assignments can be more limited. Additionally, due to limitations in GenAI training data, engagement with real world, or course-specific examples and the nuance they offer can often produce more superficial results. Lastly, due to the fact that GenAI cannot truly engage with the learning process, nor is it capable of understanding the students’ own learning journey, metacognitive evaluations of students’ engagement with material are not able to be replaced by GenAI tools. 
With this context in mind, it is important to consider in your assessments where and how student use of GenAI may be valuable, and where you may want to redesign to prevent misuse. Keeping your values at the front of this redesign is important to ensure your assessments remain pedagogically valuable and useful. 
Part 4: Assessment Redesign Considerations	Comment by Brandon Dickson: I have just used the Do’s Don’ts and Don’t Knows here, partially because it goes into a little more detail for personal reflection, partially for space and to not give too many choices, and also because the Sydney 2-Lane is a little more complicated to explain. Not attached to doing it this way, but just noting here for later discussion
With the above chosen assessment in mind, you are now going to review considerations for GenAI in your assessments following a revised version of the Do’s, Don’ts, and Don’t Knows adapted from the University of Cape Town and Stellenbosch University. Complete the table below to walk through redesigning your assessment in an AI Aware manner, and feel free to reach out to us at ctl@uwo.ca if you would like a consult about your assessment. 
	My assessment is:


	My values in my course and assessment are:


	Do clarify the assessment’s purpose and constraints: 
· What do I need evidence of? 
· What knowledge and skills must students demonstrate independently? 
· Where might AI support learning without undermining outcomes? 
· What tradeoffs am I making in my assessment design? (e.g., validity over feasibility) 
	 

	Do consider assessment authenticity and process-focused design: 
· How can I assess process-based thinking?  
· How can my assessment be broken into steps or components? 
· Where can I develop students’ AI literacy and competencies? 
· How does a student’s access to tools impact their ability to complete the assessment? 
	 

	Do consider how communication and collaboration can impact your assessment: 
· Who can you collaborate with in testing out assessment designs before rolling out to your course (e.g., peers or students)? 
· How will you communicate the purpose and conditions for requiring or banning AI use? 
	 

	Based on the above considerations, I plan to make the following change (e.g., change the submission components to include a prior outlining step)
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