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Assessment and Grading in Large Classes
Assessment is one of the most time-consuming parts of teaching any course, a challenge which is compounded when teaching large undergraduate classes. This activity will walk you through considerations with regards to assessment and help you consider how to (re)design assessment in the context of your large class. 
By the end of this asynchronous activity, you should be able to:
1. Distinguish between types of assessments 
2. Decide on assessment trade-offs using a backwards design framework as relevant for large classes
3. Differentiate the applications of feedback and feedforward
4. Select and adapt assessment/feedback types which are applicable to their large classes
Part 1: Assessment Introduction 
Before beginning, take a moment to reflect on why we assess students. What are the goals and what do we hope to accomplish?
When thinking about assessment in any class, and large classes in particular, it is important to recognize that assessment does many things: it can measure learning, track progress, provide feedback, identify teaching gaps and provide opportunities to apply learning. Talking about assessment in relation to courses and course work in particular often means we focus on assignments as a substitute for assessment, but this does not need to be the case (see for example additional material from the Cambridge Assessment Network). 
Assessment can be categorized into three types. . Assessment of Learning (AOL) refers to the high-stakes summative assessments often thought of in courses, like exams. Assessment for Learning (AFL) refers to the low-stakes formative assessments which support learning and build towards the skills and knowledge needed to be successful on AOLs such as weekly quizzes and discussions. Assessment as Learning (AAL) refers to the metacognitive assessments which have students consider and track their learning such as reflection activities. See this resource for further details: Assessment of/for/as Learning
As you develop your course, considering each of these assessment types is necessary and requires meaningful alignment and strategic design decisions to design effective assessments which offer students a chance to receive feedback and apply their learning, without burning out instructors and TAs from marking. 
Assessment in large classes does not need to mean more grading, but it does require considerations and thoughtful alignment between learning outcomes and assessments. Where possible consider opportunities to offer AFLs and AALs which allow students to prepare for AOLs but do not require significantly more grading burden, or consider reallocating time from summative AOLs to other assessments.

Part 2: Aligning Your Assessments
	List the ILOs from your course 
	


	What evidence is needed to know each ILO is achieved?

	

	Where do you see overlap in evidence where one assessment can serve multiple ILOs

	



In thinking about your assessments, you are going to follow a backwards design approach to consider what your course needs, rather than starting with your current assignments. Fill in the chart below from a large course you are considering redesigning.
Now with your ILOs that overlap, consider what AOLs might allow you to collect evidence of these ILOs. For large classes especially, you do not need one AOL per ILO but try to group them together. Consider especially AOLs where you can have specific rubrics and feedback comment banks to streamline grading.
	Which AOLs might assess where there is overlap in your ILOs 

	


	With one of the AOLs determined abover, what skills/knowledge do your students need to be successful in this?

	


Given your above AOLs, you now want to think about ways to offer students a chance to practice, receive feedback and reflect on their learning before submitting the AOLs. These can be for low grades, completion marks or even no grades at all, and you may consider taking advantage of strategies such as auto-graded quizzes, self and peer feedback or standardized rubrics and checklists to offer feedback without needing to spend too much time on each assessment. You may also want to consider where smaller ‘chunks’ of your AOL could be submitted in advance as an AFL to reallocate grading time earlier in the semester. 
When considering AFL and AAL integration, you will want to consider where you can incorporate feedforward, comments focused on actionable changes students can make to improve on future upcoming assessments. These can be delivered on individual assessments but might also be employed using in class practice activities, or whole class comments on areas of strength and improvement.

	What AFLs would support students in developing the above listed skills? What would the progression look like?

	

	Where and how might you build in AAL opportunities for students to self-evaluate before or after relevant AFLs and AOLs?

	

	How might you build these AFLs and AALs in ways that require limited grading but offer feedforward opportunities?
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